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Learning and Human Development Through Coaching and Mentoring: Competency 1C
Introduction
Learning and human development represent central concerns in education and educational leadership. Educational environments function not only as places where knowledge is transmitted but also as communities where individuals develop intellectual capacity, personal identity, moral awareness, and leadership potential. 
Contemporary educational research emphasizes that meaningful learning occurs within relational contexts where students interact with mentors, instructors, and peers who support their intellectual and personal growth (Eccles & Roeser, 2011; Pascarella & Terenzini, 2005). For educational leaders, understanding these developmental processes is essential for creating environments that encourage both academic achievement and holistic development.
Competency 1C focuses on educational leaders' ability to understand, assess, and foster learning and human development. Demonstrating competency in this area requires more than familiarity with developmental theory. Leaders must be able to recognize learners' developmental needs, interpret how individuals grow intellectually and personally, and implement mentoring and instructional strategies that support those developmental processes. 
Effective leadership, therefore, involves intentional engagement with learners as they develop confidence, resilience, and leadership capacity within educational and professional communities.
This competency reflection examines how my professional experiences as a teacher, mentor, coach, and leadership educator demonstrate competence in learning and human development. Over the course of my career, I have taught for seventeen years at the K–12 level and seven years at the college level. These experiences have allowed me to work with learners across significant developmental stages, from adolescents navigating identity formation and academic motivation to university students exploring intellectual independence and professional leadership. 
Observing these developmental transitions reinforced my understanding that teaching involves far more than presenting academic content; it also entails guiding individuals as they build confidence in their abilities and discover their potential contributions to their communities.
My professional work has also included extensive mentoring and coaching responsibilities. For the past eleven years, I have served as a mentor and coach with Korn Ferry, working with coaches, staff members, and students across multiple professional and educational contexts. Mentoring relationships in these settings frequently focus on leadership development, reflective practice, and professional growth. 
Research on mentoring relationships consistently demonstrates that supportive mentoring environments contribute to increased confidence, improved leadership capacity, and stronger professional identity formation (Allen & Eby, 2011; Crisp & Cruz, 2009). Through these mentoring interactions, I observed how guided reflection and supportive dialogue often encouraged individuals to reconsider their assumptions about their abilities and pursue more ambitious goals.
In addition to mentoring professionals and students, I have spent the past seven years teaching sports and leadership courses. Athletic and leadership environments often provide powerful opportunities for experiential learning. 
Students in these contexts frequently encounter challenges that require perseverance, teamwork, emotional regulation, and decision-making under pressure. Experiential learning theory suggests that meaningful learning occurs when individuals reflect on their experiences and apply those insights to future challenges (Kolb, 1984). Coaching environments often function as developmental spaces where learners cultivate both competence and character.
My academic journey has paralleled these professional experiences. Pursuing a master’s degree and completing a doctoral degree reflects my commitment to understanding how educational leaders can intentionally support learning and human development. 
Scholars such as Bandura (1997), Vygotsky (1978), and Baxter Magolda (2004) emphasize that learning occurs through social interaction, reflection, and guided experience. These theoretical perspectives have provided valuable frameworks for interpreting the mentoring and teaching experiences encountered throughout my career.
This competency portfolio integrates theoretical perspectives with reflective analysis of professional experiences and institutional artifacts. The artifacts presented later in this paper illustrate how mentoring and coaching relationships influenced student development across several educational contexts, including Forest Lake Academy, Union Adventist University, and Walla Walla University. These artifacts demonstrate how leadership practices can intentionally foster intellectual growth, leadership formation, and personal development.
The organization of this paper reflects the progression from conceptual understanding to practical application. The first sections define learning and human development and examine the theoretical frameworks that explain these developmental processes. 
Subsequent sections analyze mentoring and coaching practices within educational environments and examine artifacts that demonstrate how these practices influenced student development. The final sections reflect on the implications of these experiences for educational leadership and future ministry.
Through this reflection, I argue that mentoring relationships are among the most effective ways for educational leaders to support learning and human development. When educators intentionally create relational environments characterized by encouragement, reflection, and guided experience, learners develop the confidence and skills necessary to pursue meaningful academic, professional, and leadership goals.
Competency 1C requires educational leaders to demonstrate the ability to understand, assess, and foster learning and human development. This paper demonstrates competency through analysis of mentoring relationships, coaching experiences, and instructional leadership practices that supported intellectual growth, leadership development, and personal transformation across multiple educational contexts.
The discussion above establishes the importance of learning and human development as foundational responsibilities of educational leaders. Demonstrating competency in this area requires examining how professional experiences provide opportunities to observe and support developmental growth. 
The following section describes the professional contexts in which my teaching, mentoring, and coaching experiences occurred. These experiences provide the practical foundation for understanding how learning and human development can be intentionally fostered within educational environments.
Professional Context and Developmental Foundations
My professional career has allowed me to observe learning and development across multiple educational contexts. Seventeen years of teaching at the K–12 level provided extensive opportunities to work with adolescents navigating formative stages of academic and personal development. Students in these environments frequently struggle with confidence, motivation, and identity formation. Effective teaching, therefore, requires attention not only to academic content but also to the developmental needs that influence student engagement.
Teaching at the college level for seven years expanded my perspective by allowing me to observe how learners continue to develop intellectually and professionally in higher education. University students often face new expectations related to independence, critical thinking, and leadership responsibility. Research on higher education suggests that mentoring relationships and supportive academic environments play important roles in helping students navigate these developmental transitions (Pascarella & Terenzini, 2005).
My work mentoring through Korn Ferry provided an additional perspective on learning and development in professional contexts. Mentoring coaches, staff members, and students allowed me to observe how leadership capacity develops over time. 
Many individuals entering leadership roles experience uncertainty regarding their ability to guide others effectively. Through mentoring conversations and leadership coaching, I supported individuals in reflecting on their experiences and strengthening their leadership skills.
These experiences reinforced my understanding that learning and development occur through relationships, reflection, and supportive communities.
While professional experiences provide important insight into student growth, educational leadership also requires a conceptual understanding of how learning and human development occur. Leaders who understand developmental theory are better equipped to interpret student behaviors, design supportive learning environments, and implement mentoring strategies that encourage growth. 
The next section explores key theoretical perspectives that explain learning and human development and provides a conceptual framework for interpreting the mentoring experiences discussed later in this paper.
Defining Learning and Human Development
This section contributes to demonstrating Competency 1C by examining theoretical perspectives on how learning and human development occur in educational environments.
Human development refers to the lifelong process through which individuals grow cognitively, socially, emotionally, and morally. Developmental scholars emphasize that these dimensions interact continuously as individuals encounter new experiences and environments (Sigelman & Rider, 2018). Educational institutions play a critical role in shaping these developmental trajectories by providing environments where learners engage with ideas, relationships, and challenges that stimulate growth.
Learning, within this broader developmental framework, involves the acquisition of knowledge, skills, attitudes, and values. Kolb (1984) conceptualizes learning as an experiential process in which knowledge is constructed through reflection on experience. This perspective emphasizes that meaningful learning occurs when individuals actively engage with experiences and interpret those experiences through reflection.
My experiences teaching across both K–12 and higher education environments consistently reinforced this understanding of learning. Students often learn most effectively when they are encouraged to reflect on their experiences and connect those experiences to broader concepts. For example, classroom discussions frequently evolved into mentoring conversations in which students explored how academic knowledge related to their personal goals and leadership aspirations.
These observations align closely with Vygotsky’s (1978) concept of social learning, which emphasizes that learning occurs through interaction with more knowledgeable individuals within supportive environments. Mentors and instructors play a crucial role in guiding learners through these developmental processes by providing encouragement, feedback, and opportunities for reflection.
Human development, therefore, involves more than intellectual growth. It includes the formation of identity, the development of self-confidence, and the cultivation of leadership capacity. Educational leaders must recognize these developmental processes and intentionally design learning environments that support them.
Understanding human development provides a theoretical foundation for educational leadership, but developmental growth often occurs through specific relational practices within educational environments. Coaching represents one such practice through which educators guide learners as they develop skills, confidence, and perseverance. 
The following section, therefore, examines the role of coaching as a developmental process that contributes to learning and human development.
Defining Coaching
Coaching has traditionally been associated with athletic instruction; however, contemporary leadership and educational research recognize coaching as a developmental process that supports performance improvement, reflective thinking, and personal growth. 
Whitmore (2002) describes coaching as a structured dialogue that helps individuals unlock their potential and improve their effectiveness. In educational settings, coaching often involves guidance, encouragement, and feedback that support learners as they develop skills and confidence.
My professional experiences coaching athletic teams and leadership classes have provided numerous opportunities to observe how coaching relationships influence student development. Athletic environments frequently require students to confront challenges that extend beyond physical performance. 
Students must learn to collaborate with teammates, manage frustration after setbacks, and develop persistence when facing difficult tasks. These experiences often reveal important aspects of students’ emotional and psychological development.
During my years coaching at Forest Lake Academy, I observed that students frequently approached coaching relationships as opportunities for mentorship. While athletic instruction initially focused on skill development, many students sought guidance regarding academic challenges, personal decisions, and leadership responsibilities. 
These conversations revealed that coaching environments often function as developmental spaces where students seek both practical advice and emotional support.
Bandura’s concept of self-efficacy provides insight into why coaching relationships can have such a significant influence on student development. Self-efficacy refers to individuals’ beliefs about their ability to succeed in specific tasks (Bandura, 1997). 
Students who believe they are capable of improvement are more likely to persist when encountering challenges. Coaches and mentors play a critical role in shaping these beliefs by communicating confidence in students’ abilities and providing feedback that emphasizes growth rather than failure.
In my coaching practice, I intentionally focused on encouraging students to reflect on their progress rather than simply evaluating their performance. For example, after athletic competitions, I frequently facilitated team discussions in which students analyzed their strengths, identified areas for improvement, and discussed strategies for future performance. These reflective conversations allowed students to develop greater self-awareness and recognize how effort and perseverance contribute to improvement.
Over time, I observed that students who initially approached challenges with hesitation often demonstrated greater confidence and persistence. These changes reflected developmental growth in self-efficacy and resilience, which are essential components of long-term academic and personal success.
Coaching relationships, therefore, represent an important mechanism for supporting human development within educational environments. Through structured feedback, encouragement, and reflective dialogue, coaches help learners develop the confidence and skills necessary to pursue increasingly challenging goals.
While coaching often focuses on improving specific skills or performance outcomes, mentoring relationships typically involve deeper engagement with learners’ intellectual and personal development. Mentoring provides opportunities for reflection, identity formation, and leadership development that extend beyond the immediate goals of coaching relationships. 
The next section examines mentoring as a central mechanism through which educational leaders foster learning and human development.
Defining Mentoring and Developmental Leadership
While coaching often focuses on improving specific skills or performance outcomes, mentoring represents a deeper and more sustained developmental relationship. Mentoring relationships typically involve guidance on personal growth, professional development, and leadership development. Mentors provide encouragement, feedback, and wisdom that help individuals navigate complex decisions and challenges (Scandura & Pellegrini, 2007).
Throughout my professional experiences as a teacher, mentor, and leadership instructor, I have observed how mentoring relationships influence individuals’ developmental trajectories. Students and emerging professionals often seek mentors during periods of uncertainty as they explore new academic or professional responsibilities. 
These mentoring relationships provide opportunities for individuals to reflect on their experiences and develop greater confidence in their abilities.
My work mentoring through Korn Ferry provided particularly meaningful insights into the developmental nature of mentoring relationships. Many individuals entering leadership roles experience uncertainty about their ability to guide others effectively. Through mentoring conversations, I encouraged participants to reflect on their leadership experiences and consider how their actions influenced team dynamics and organizational outcomes.
These mentoring conversations often involved structured reflection on leadership challenges. For example, mentees were encouraged to examine how they communicated with team members, responded to conflict, and made decisions during periods of uncertainty. By reflecting on these experiences, mentees developed greater awareness of their leadership strengths and areas for growth.
Research on mentoring relationships indicates that these interactions significantly influence professional identity formation and leadership development (Allen & Eby, 2011). Mentors help individuals interpret experiences, identify learning opportunities, and develop strategies for future growth. 
Reflecting on my mentoring experiences, I recognize that effective mentoring involves both encouragement and challenge. Mentors must create supportive environments while also encouraging mentees to confront difficult questions about their leadership practices.
Mentoring relationships, therefore, play a critical role in fostering learning and human development. Through reflective dialogue and supportive guidance, mentors help individuals develop the confidence and insight necessary to pursue meaningful leadership opportunities.
The Relevance of Coaching and Mentoring in Learning and Human Development
Coaching and mentoring relationships function as powerful mechanisms for supporting learning and human development within educational environments. These relationships create opportunities for learners to reflect on experiences, develop confidence, and cultivate leadership capacity.
Educational research increasingly emphasizes that learning occurs most effectively within relational contexts where individuals feel supported and encouraged to explore new ideas (Kuh et al., 2010). Mentors and coaches provide guidance that helps learners interpret their experiences and connect those experiences to broader goals.
Throughout my professional experiences in K–12 education, higher education, and leadership mentoring, I consistently observed that mentoring relationships influence both academic engagement and personal development. Students often demonstrate increased motivation when they feel supported by mentors who believe in their potential.
For example, many students initially approach challenging academic tasks with hesitation because they doubt their abilities. Through mentoring conversations that emphasize growth and perseverance, mentors can help students reframe these challenges as opportunities for development. Over time, students who receive consistent encouragement often develop greater confidence in their abilities and become more willing to pursue challenging goals.
Coaching and mentoring relationships also influence leadership development. Students who participate in leadership activities within supportive environments often develop stronger communication skills, greater emotional awareness, and increased confidence in their ability to guide others. 
These developmental outcomes illustrate how mentoring relationships contribute to both intellectual growth and leadership formation.
The discussion of coaching and mentoring highlights the relational nature of learning and human development. However, understanding how these relationships influence development requires engagement with broader theoretical perspectives. 
The following section presents a conceptual framework that integrates theories of social learning, experiential learning, and reflective practice. These theoretical perspectives provide a foundation for interpreting the artifacts and mentoring experiences discussed later in this paper.
Conceptual Framework: Coaching, Mentoring, and Human Development
The conceptual framework guiding this competency reflection integrates several theoretical perspectives that explain how learning and human development occur within relational educational environments. These frameworks include social cognitive theory, experiential learning theory, and reflective practice. 
Together, these perspectives provide a foundation for understanding how mentoring and coaching relationships influence intellectual development, leadership identity formation, and personal growth.
Social cognitive theory emphasizes the role of social interaction and observational learning in human development. Bandura (1997) argues that individuals develop new behaviors and beliefs by observing others within their social environment. 
This process is particularly evident in mentoring relationships, where learners observe the attitudes, behaviors, and decision-making processes of mentors and leaders. Through modeling and feedback, mentors influence how individuals interpret challenges, develop confidence, and approach learning tasks.
Within educational contexts, self-efficacy represents a key component of social cognitive development. Self-efficacy refers to individuals’ beliefs about their ability to succeed in specific situations. Students who believe they can learn are more likely to persist when they encounter difficulties and to demonstrate greater motivation in academic environments. 
Throughout my experiences in both K–12 and higher education, mentoring relationships frequently contributed to the development of students’ self-efficacy. Encouragement from mentors often helped students reinterpret academic challenges as opportunities for growth rather than evidence of failure.
Experiential learning theory also plays an important role in understanding learning and human development. Kolb (1984) describes learning as a cyclical process involving experience, reflection, conceptualization, and experimentation. In this model, individuals construct knowledge through engagement with real-world experiences followed by reflective analysis. Many of the mentoring scenarios described in the artifact section illustrate this process. Students often encounter challenging experiences in athletic competitions, academic research projects, or leadership activities. Through reflective conversations with mentors, these experiences became opportunities for learning and personal development.
Another theoretical perspective informing this reflection is Schön’s concept of reflective practice. Schön (1983) argues that professionals develop expertise by reflecting on their experiences and examining the assumptions that guide their actions. Reflection allows individuals to interpret experiences, identify patterns of behavior, and develop strategies for improvement. Mentoring relationships frequently involve reflective dialogue in which mentors encourage learners to analyze their experiences and articulate insights about their development.
Within educational leadership, these theoretical perspectives highlight the importance of creating environments that support reflection, collaboration, and guided learning. Mentoring relationships function as developmental spaces where individuals can explore ideas, receive feedback, and develop greater confidence in their abilities. Educational leaders who understand these developmental processes are better equipped to design learning environments that support intellectual growth and leadership development.
The artifacts presented earlier illustrate how these theoretical perspectives operate in practice. Coaching environments within secondary education provided opportunities for observational learning and leadership modeling. 
Research mentorship within higher education encouraged reflective practice and intellectual exploration. Service-learning initiatives connected experiential learning with community engagement. Together, these experiences demonstrate how coaching and mentoring relationships can foster learning and human development across multiple educational contexts.
By integrating social cognitive theory, experiential learning, and reflective practice, this conceptual framework provides a foundation for understanding how educational leaders can intentionally support student development. Competency 1C requires leaders not only to value human development but also to understand the mechanisms by which it occurs. These theoretical perspectives, therefore, guide the mentoring strategies and leadership practices reflected throughout this paper.
The theoretical perspectives described above provide important insight into how learning and human development occur within educational environments. However, competency in educational leadership requires more than theoretical understanding. Leaders must demonstrate how these ideas are applied in practice. 
The artifacts presented in the following section illustrate how coaching, mentoring, and instructional leadership practices supported learning and human development across several institutional contexts.
Artifacts and Evidence of Practice in Educational Leadership
The artifacts presented in this section demonstrate Competency 1C by providing concrete evidence of how mentoring and coaching practices supported student development in real educational contexts.
Artifacts provide concrete evidence of leadership practice within educational environments. In competency-based scholarship, artifacts demonstrate how theoretical principles related to learning and human development are implemented in real professional contexts. Rather than relying solely on conceptual discussion, artifacts allow educational leaders to demonstrate how they assess developmental needs, implement growth-supporting strategies, and evaluate their outcomes.
Competency 1C focuses specifically on the ability to understand, assess, and foster learning and human development. Demonstrating competency in this area requires more than describing an educational philosophy; it requires evidence that leaders intentionally guide individuals through developmental processes. 
The artifacts presented in this section, therefore, illustrate how mentoring, coaching, and instructional leadership practices contributed to intellectual growth, leadership development, and personal transformation across several institutional contexts.
Throughout my professional journey, I have worked within multiple educational systems that emphasize both academic achievement and holistic student development. My experience includes 17 years of teaching at the K–12 level, 7 years of teaching at the college level, 11 years of mentoring coaches and professionals through Korn Ferry leadership development programs, and 7 years of teaching sports and leadership courses. 
Across these contexts, mentoring relationships consistently played a central role in shaping students’ developmental experiences.
Educational institutions operate within structured accountability frameworks designed to measure learning outcomes and developmental progress. These frameworks include state and federal academic standards, denominational educational guidelines within the Southern Union Conference of Seventh-day Adventists, and institutional evaluation systems within higher education. 
Within each of these contexts, my leadership practice required engagement with formal evaluation systems while simultaneously providing mentoring support that addressed students’ developmental needs.
The mentoring conversations described above helped the student reinterpret challenges as opportunities for growth, thereby increasing academic engagement and leadership confidence. This developmental change demonstrates how intentional mentoring practices can foster learning and human development within educational environments.
The artifacts below show an important aspect of human development: the formation of self-efficacy. As Bandura (1997) explains, individuals develop confidence in their abilities through experiences of guided success and supportive feedback. 
Also, the following artifacts illustrate how coaching and mentoring practices interacted with these evaluation systems to support learning and human development.
Forest Lake Academy (2013–2018). Coaching and Development in Secondary Education
My professional experience at Forest Lake Academy provided foundational opportunities to integrate coaching, mentoring, and academic evaluation practices within a secondary education environment. Forest Lake Academy operates within multiple accountability systems that guide instructional practice and student assessment.
These evaluation systems include:
State and Federal Academic Standards
• State standardized testing programs measuring student proficiency in mathematics, reading, and science.
• Federal accountability frameworks aligned with national educational policies requiring schools to demonstrate student progress and academic growth.
• Curriculum-based assessments evaluating student mastery of subject content and academic competencies.
Southern Union Conference Educational Standards
• Southern Union Conference curriculum guidelines emphasize holistic education that integrates intellectual, physical, and spiritual development.
• Institutional accreditation requirements require evidence of student learning outcomes and continuous improvement.
• Character and leadership development expectations aligned with Adventist educational philosophy.
School-Level Developmental Evaluation
• Classroom assessments measuring comprehension, critical thinking, and academic performance.
• Athletic program leadership evaluations measuring teamwork, responsibility, and sportsmanship.
• Behavioral and leadership observations conducted through extracurricular activities and student leadership roles.
Within this structured educational environment, athletic coaching programs served as significant artifacts illustrating how mentoring relationships support human development.
Mentoring Scenario 1: Developing Student Leadership Through Athletic Team Structures
One important artifact involved the development of leadership structures within athletic teams. Student captains were selected not only for athletic ability but also for their willingness to model leadership behaviors such as accountability, discipline, and encouragement toward teammates.
In one instance, a junior student-athlete demonstrated strong athletic ability but struggled with emotional regulation during competitions. When the student encountered setbacks, he often became frustrated and disengaged from team collaboration. Recognizing this developmental challenge, I initiated a mentoring conversation to help the student reflect on how his behavior affected both his own performance and his teammates' morale.
During this mentoring process, I encouraged the student to observe how senior team captains approached similar challenges. Through these observations and reflective conversations, the student began to recognize how leadership behaviors influenced team culture. Over time, the student gradually developed greater emotional control during competitions and began encouraging younger teammates when they experienced difficulties.
By the end of the season, the student demonstrated significant growth in leadership capacity and was eventually selected by teammates as a team captain the following year. This developmental outcome illustrates how mentoring relationships can influence both behavioral change and leadership identity formation.
This artifact demonstrates Competency 1C by illustrating how developmental observation, reflective mentoring, and experiential learning contributed to measurable growth in student leadership capacity.
Mentoring Scenario 2: Addressing Academic Motivation Through Coaching Relationships
Another mentoring scenario arose when a student-athlete who had performed well in athletics began struggling academically. Teachers reported that the student frequently missed assignments and appeared disengaged during classroom instruction. Rather than addressing this issue solely through disciplinary measures, I initiated a mentoring conversation to understand the student’s perspective better.
During our conversation, the student expressed frustration with academic subjects that he perceived as unrelated to his future goals. This conversation provided an opportunity to connect academic responsibility with the discipline required in athletic training. Together, we discussed how the same persistence that contributed to athletic improvement could also be applied to academic challenges.
Following this mentoring conversation, the student began setting weekly academic goals that paralleled his athletic training schedule. Over the course of the semester, his academic performance improved significantly, and teachers reported greater classroom engagement.
This artifact shows an important aspect of human development: the formation of self-efficacy. As Bandura (1997) explains, individuals develop confidence in their abilities through experiences of guided success and supportive feedback. 
The mentoring conversations described above helped the student reinterpret challenges as opportunities for growth, thereby increasing academic engagement and leadership confidence. This developmental change demonstrates how intentional mentoring practices can foster learning and human development within educational environments.
This artifact also illustrates how mentoring relationships can help students connect their personal interests with academic responsibilities. By encouraging reflection and goal setting, coaching relationships supported both intellectual development and personal accountability.
Union Adventist University (2018–2022). Mentoring and Development in Higher Education
My experiences at Union Adventist University expanded my understanding of mentoring relationships within higher education. University environments operate within structured evaluation systems that assess both academic achievement and professional preparation.
Key institutional evaluation frameworks included:
University Academic Assessment Systems
• Course learning outcomes aligned with institutional curriculum standards.
• Program-level assessment measuring student achievement across academic disciplines.
• Faculty evaluation of student work through examinations, research papers, presentations, and projects.
Accreditation and Institutional Review
• Regional accreditation standards requiring demonstration of student learning outcomes.
• Program evaluation processes ensuring academic programs meet professional standards.
• Institutional review of teaching effectiveness and student engagement.
Leadership and Professional Development Evaluation
• Assessment of student leadership roles within campus organizations.
• Evaluation of participation in service-learning initiatives.
• Faculty mentorship guiding students through professional and academic development.
Within this environment, mentoring relationships played a significant role in supporting intellectual development and professional identity formation.
Mentoring Scenario 3: Supporting Research Development and Academic Confidence
One significant mentoring scenario occurred when a student participating in a research project expressed uncertainty about their ability to contribute meaningfully to academic scholarship. The student initially believed that research was only appropriate for highly experienced scholars and doubted their own capabilities.
Recognizing this developmental challenge, I worked with the student to break the research process into smaller, manageable tasks. Rather than focusing on the outcome of producing a complete research paper, we began by identifying key research questions and exploring relevant literature together.
Throughout this process, I encouraged the student to reflect on their progress and recognize how their analytical thinking improved with practice. As the project progressed, the student demonstrated increased confidence in their ability to analyze information and communicate their ideas.
By the end of the semester, the student successfully presented their research findings to peers and faculty members. The student later expressed that the mentoring process helped them realize that research is a developmental skill that improves through experience rather than an ability possessed only by experts.
This artifact shows an important aspect of human development: the formation of self-efficacy. As Bandura (1997) explains, individuals develop confidence in their abilities through experiences of guided success and supportive feedback. 
The mentoring conversations described above helped the student reinterpret challenges as opportunities for growth, thereby increasing academic engagement and leadership confidence. This developmental change demonstrates how intentional mentoring practices can foster learning and human development within educational environments.
This artifact also demonstrates Competency 1C by illustrating how mentoring relationships support intellectual growth and the development of academic confidence within higher education environments.
Walla Walla University (2022–2026): Mentoring within Academic Communities
My academic experiences at Walla Walla University have further reinforced the importance of mentoring relationships within collaborative academic communities. Walla Walla University encourages students to participate in research, service-learning initiatives, and interdisciplinary collaboration.
Evaluation frameworks within this context include:
Academic Learning Assessment
• Course-level evaluations measuring comprehension, analysis, and application of academic concepts.
• Faculty evaluation of student participation in research and scholarly writing.
• Program-level assessments measuring intellectual development and professional readiness.
Service-Learning and Community Engagement Evaluation
• Assessment of student participation in community engagement initiatives.
• Reflection-based evaluation encourages students to analyze the social impact of their work.
• Faculty mentorship supporting integration of academic knowledge with community service.
Mentoring relationships within these environments encourage students to apply academic knowledge to real-world challenges while developing leadership capacity.
For example, one mentoring interaction involved guiding a student who was hesitant to participate in a community service initiative because they felt unprepared to lead discussions with community members. Through mentoring conversations, we discussed strategies to facilitate dialogue and address uncertainty in leadership situations.
After participating in the initiative, the student reported that the experience increased their confidence and helped them recognize their ability to contribute meaningfully to community engagement projects. This outcome illustrates how mentoring relationships can encourage individuals to pursue leadership opportunities they might otherwise avoid.
This artifact illustrates an important aspect of human development: the formation of self-efficacy. As Bandura (1997) explains, individuals develop confidence in their abilities through experiences of guided success and supportive feedback. The mentoring conversations described above helped the student reinterpret challenges as opportunities for growth, thereby increasing academic engagement and leadership confidence. This developmental change demonstrates how intentional mentoring practices can foster learning and human development within educational environments.
Artifact Summary: Demonstrating Competency 1C
The artifacts presented in this section demonstrate Competency 1C by illustrating how mentoring and coaching relationships support learning and human development across multiple educational contexts.
These artifacts demonstrate competency through several key leadership practices:
• observing developmental needs in students and emerging leaders
• implementing mentoring strategies that encourage reflection and growth
• creating experiential learning environments where individuals can develop leadership capacity
• evaluating developmental outcomes through both formal assessment systems and reflective dialogue
Across K–12 and higher education contexts, mentoring relationships consistently functioned as catalysts for intellectual development, leadership formation, and personal transformation.
The discussion of coaching and mentoring highlights the relational nature of learning and human development. However, understanding how these relationships influence development requires engagement with broader theoretical perspectives. 
The following section presents a conceptual framework that integrates theories of social learning, experiential learning, and reflective practice. These theoretical perspectives provide a foundation for interpreting the artifacts and mentoring experiences discussed later in this paper.
The artifacts discussed above illustrate how mentoring relationships influenced learning and human development within educational environments. While these examples demonstrate practical leadership strategies, educational leadership within Christian institutions is also informed by theological perspectives on mentorship and human development. 
The following section explores biblical models of mentoring and leadership that further illuminate the relational nature of learning and development.
Biblical Leadership and Mentoring Integration
Within Christian educational philosophy, leadership and mentorship are deeply connected to the broader goal of developing the whole person. Seventh-day Adventist education emphasizes the harmonious development of intellectual, physical, social, and spiritual dimensions of human life (White, 1903). This holistic perspective aligns closely with contemporary educational research emphasizing the importance of relational learning environments and character development.
Scripture contains numerous examples of mentoring relationships that illustrate how leadership development occurs through guidance, shared experience, and spiritual formation. One of the most prominent examples is the mentoring relationship between Moses and Joshua. 
Throughout the narrative of Israel’s journey in the wilderness, Moses provides instruction and guidance that prepares Joshua to assume leadership responsibilities (Numbers 27:18–23). This mentoring relationship illustrates how leadership development often occurs gradually through observation, experience, and trust.
Another important biblical example is the relationship between Elijah and Elisha. Elijah’s mentorship prepared Elisha to assume prophetic leadership within Israel. Their relationship demonstrates how mentoring relationships often involve both instruction and experiential learning. 
Elisha accompanied Elijah during significant moments of ministry, observing how the prophet responded to challenges and opportunities. Through these experiences, Elisha developed the confidence and spiritual insight necessary to continue Elijah’s mission.
Perhaps the most profound example of mentoring within Scripture is the relationship between Jesus and His disciples. Jesus did not simply instruct His followers through formal teaching; rather, He invited them into a relational learning environment in which they observed His actions, participated in ministry, and reflected on their experiences. Through shared experiences and guided reflection, Jesus prepared His disciples to become leaders within the early Christian community.
The Apostle Paul’s mentoring relationship with Timothy provides another example of leadership development through guidance and encouragement. In his letters to Timothy, Paul offers practical advice regarding leadership responsibilities, spiritual growth, and perseverance during challenging circumstances (1 Timothy 4:12–16). Paul’s mentorship illustrates how leaders can encourage emerging leaders by affirming their potential while also challenging them to grow in wisdom and maturity.
These biblical examples highlight several principles relevant to learning and human development. 
First, mentoring relationships often occur within relational contexts where trust and mutual respect are established. 
Second, leadership development frequently involves experiential learning in which individuals observe and participate in meaningful activities. 
Third, mentors encourage reflection and spiritual growth alongside intellectual development.
These principles resonate strongly with the mentoring experiences described throughout this competency reflection. Coaching environments, academic mentorship, and leadership development programs all reflect the importance of relational learning and guided experience. From a Christian perspective, mentoring relationships provide opportunities to support not only intellectual growth but also character development and spiritual formation.
For educators working within Adventist institutions, these biblical foundations reinforce the importance of mentoring relationships as essential components of educational leadership. By guiding students through intellectual, emotional, and spiritual development, mentors help shape individuals prepared to serve their communities with integrity and purpose.
The biblical narratives discussed above highlight the importance of mentoring relationships in the development of leadership and character. These principles align closely with contemporary educational leadership theories emphasizing relational learning and reflective growth. 
The next section examines how the mentoring practices described in this paper demonstrate competence in learning and human development within educational leadership contexts.
Leadership Competency Reflection: Demonstrating Competency in Learning and Human Development
This reflection further demonstrates Competency 1C by analyzing how leadership practices intentionally foster learning, confidence, and leadership development among students.
Competency 1C emphasizes the ability to understand, assess, and foster learning and human development within educational environments. Demonstrating competency in this area requires both conceptual understanding and practical application. Leaders must be able to recognize developmental needs, design supportive learning environments, and implement mentoring strategies that promote growth.
Reflecting on my professional experiences across multiple educational contexts, several leadership competencies emerge as particularly relevant to learning and human development.
One important competency is the ability to observe and interpret developmental patterns. Students and emerging leaders often exhibit behaviors that reflect underlying developmental processes. For example, students who hesitate to participate in challenging academic tasks may be experiencing uncertainty about their abilities. Mentoring conversations can help educators understand these concerns and design strategies that encourage confidence and engagement.
Another important competency involves creating learning environments that encourage reflection and collaboration. Students frequently learn most effectively when they feel supported by mentors who encourage dialogue and exploration of ideas. Through mentoring conversations, educators can help students interpret their experiences and recognize growth opportunities.
The artifact examples presented earlier illustrate how these competencies were applied in practice. Coaching environments provided opportunities to observe leadership development among student athletes. Research mentorship within higher education encouraged intellectual exploration and confidence in scholarly work. Leadership development activities in university settings enabled students to practice communication and decision-making skills.
A third competency related to learning and human development involves the ability to guide individuals through reflective learning processes. Reflection helps learners connect their experiences to broader insights into personal growth and leadership. Mentoring relationships often involve asking questions that encourage learners to analyze their experiences and articulate their understanding of challenges and successes.
Through mentoring relationships across K–12 education, higher education, and professional coaching settings, I have sought to cultivate these competencies by encouraging reflection, providing constructive feedback, and supporting individuals in pursuing meaningful goals. These experiences demonstrate how leadership practices can intentionally foster learning and human development.
The biblical narratives discussed above highlight the importance of mentoring relationships in the development of leadership and character. These principles align closely with contemporary educational leadership theories emphasizing relational learning and reflective growth. 
The next section examines how the mentoring practices described in this paper demonstrate competence in learning and human development within educational leadership contexts.
Leadership Competency Reflection
This reflection further demonstrates Competency 1C by analyzing how leadership practices intentionally foster learning, confidence, and leadership development among students.
Leadership competency in learning and human development involves recognizing developmental needs, designing supportive learning environments, and guiding individuals through intellectual and personal growth. 
Educational leadership scholars emphasize that effective leaders must understand how individuals develop over time and how leadership practices can influence motivation, identity formation, and professional development (Northouse, 2022).
Reflecting on my professional experiences across multiple educational contexts, I recognize that mentoring and coaching relationships have been central mechanisms for learning and human development. 
Throughout my seventeen years teaching at the K–12 level and seven years teaching at the college level, I have observed that students often develop most effectively when they are supported by mentors who encourage reflection, perseverance, and self-confidence.
One of the most significant leadership competencies that emerged through these experiences is emotional intelligence. Emotional intelligence refers to the ability to recognize and manage one’s own emotions while also understanding the emotional experiences of others (Goleman, 2000). 
Educational leaders frequently encounter situations where students or colleagues are navigating uncertainty, frustration, or self-doubt. Mentoring relationships require leaders to listen attentively, demonstrate empathy, and respond thoughtfully to these developmental challenges.
In my experience mentoring students and emerging leaders, emotional intelligence often became particularly important during moments when individuals were confronting personal or academic obstacles. For example, students facing academic difficulties frequently expressed frustration or discouragement. 
Rather than focusing exclusively on academic performance, mentoring conversations often addressed students’ perceptions of their abilities and their willingness to persist in the face of challenges. Through supportive dialogue and encouragement, many students began to recognize their potential and develop greater confidence in their capacity to succeed.
Another critical leadership competency that emerged from my experiences is reflective practice. Schön (1983) argues that professionals develop expertise through continuous reflection on their experiences. Reflective practice allows leaders to analyze their decisions, evaluate outcomes, and refine their leadership approaches.
Throughout my career, reflective practice has played an essential role in shaping my leadership philosophy. After mentoring conversations, coaching sessions, or leadership activities, I often reflected on how my guidance influenced the developmental progress of students or colleagues. These reflections allowed me to recognize both strengths and areas for improvement in my mentoring approach.
For example, early in my teaching career, I sometimes approached mentoring conversations primarily from a problem-solving perspective. Over time, however, I began to recognize that mentoring often involves guiding individuals to discover their own solutions rather than providing direct answers. Encouraging mentees to reflect on their experiences and articulate their own insights frequently led to more meaningful developmental outcomes.
Adaptive leadership also represents an important competency related to learning and human development. Adaptive leadership emphasizes the ability to respond creatively to complex challenges while encouraging collaboration and shared problem-solving (Heifetz et al., 2009). Educational environments often present challenges that require flexibility and openness to new ideas.
Throughout my experiences in both K–12 and higher education environments, mentoring relationships often provided opportunities for adaptive leadership. Students and emerging leaders frequently encountered unfamiliar situations that required creative thinking and resilience. By encouraging reflection and dialogue, mentoring relationships allowed individuals to explore multiple perspectives and develop strategies for navigating complex challenges.
These experiences demonstrate that leadership competency in learning and human development involves more than theoretical understanding. Effective educational leaders must actively engage with learners, observe developmental patterns, and implement mentoring strategies that support intellectual and personal growth. 
Through coaching, mentoring, and reflective leadership practices, I have sought to create environments where individuals feel encouraged to pursue meaningful goals and develop confidence in their abilities.
Understanding leadership competencies provides insight into the practices that support learning and human development. However, competency development also involves personal reflection on how these practices shape one’s leadership philosophy and professional identity. 
The following section reflects on how my experiences as a teacher, mentor, and leadership educator have influenced my understanding of educational leadership and future ministry.
Personal Leadership Reflection and Future Ministry Implications
This reflection further demonstrates Competency 1C by analyzing how leadership practices intentionally foster learning, confidence, and leadership development among students.
Reflecting on my experiences across multiple educational institutions has significantly influenced my understanding of leadership as a relational and developmental process. My professional journey—including seventeen years teaching at the K–12 level, seven years teaching at the college level, eleven years mentoring through Korn Ferry, and seven years teaching sports and leadership courses—has provided numerous opportunities to observe how individuals grow through supportive relationships and reflective learning experiences.
One of the most important lessons I have learned through these experiences is that leadership is fundamentally relational. Effective leaders do not simply direct others toward specific outcomes; they invest in relationships that encourage individuals to discover their potential and pursue meaningful goals. Mentoring relationships provide spaces where individuals feel safe to explore ideas, express uncertainty, and develop confidence in their abilities.
Throughout my work with students, athletes, and emerging leaders, I have observed that many individuals initially underestimate their potential. Students who struggle academically often assume that their difficulties reflect limitations in ability rather than growth opportunities. Similarly, emerging leaders frequently doubt their readiness to guide others effectively. Mentoring conversations often provide opportunities to challenge these assumptions and encourage individuals to recognize their capacity for development.
Another important insight that emerged from my experiences is the importance of integrating intellectual, emotional, and spiritual dimensions of leadership. Adventist educational philosophy emphasizes the development of the whole person—mind, body, and spirit (White, 1903). This holistic perspective resonates deeply with my understanding of educational leadership.
For example, coaching environments frequently revealed that students’ attitudes toward competition, teamwork, and perseverance were closely connected to broader questions about character and values. Conversations about athletic performance often evolved into discussions about integrity, discipline, and responsibility. These mentoring moments provided opportunities to encourage students to reflect on how their actions aligned with their personal values and aspirations.
My experiences mentoring through Korn Ferry also reinforced the importance of values-based leadership. Many individuals entering leadership roles expressed concern about balancing organizational responsibilities with ethical decision-making. Mentoring conversations often focused on helping these individuals reflect on their leadership philosophy and identify principles that would guide their decisions.
Looking toward the future, I anticipate that mentoring relationships will continue to play a central role in my leadership and ministry. Whether working within educational institutions, leadership development programs, or community initiatives, mentoring provides opportunities to guide individuals toward greater self-awareness and confidence.
Future ministry contexts will likely involve working with individuals who are navigating complex personal and professional challenges. Mentoring relationships can provide spaces for reflection, encouragement, and growth during these transitions. By investing in mentoring relationships, leaders can help individuals develop the skills and confidence necessary to contribute positively to their communities.
The personal reflections described above highlight the influence of mentoring relationships on my understanding of educational leadership. The final section synthesizes the key insights presented throughout this paper and considers the broader implications of these experiences for educational leadership and human development.
Conclusions and Implications
	The reflections presented throughout this paper illustrate the significant role that coaching and mentoring relationships play in fostering learning and human development. Educational environments function as developmental communities where individuals cultivate intellectual abilities, personal identity, and leadership capacity. Mentoring relationships provide opportunities for learners to reflect on their experiences, develop confidence, and pursue meaningful goals.
Across my professional experiences at Forest Lake Academy, Union Adventist University, and Walla Walla University, mentoring relationships consistently served as catalysts for growth. Athletic coaching environments, classroom discussions, leadership development programs, and mentoring conversations all contributed to students’ intellectual and personal development.
These experiences demonstrate that learning and human development occur most effectively within relational contexts. Students and emerging leaders often require guidance as they navigate challenges related to academic performance, leadership responsibilities, and the formation of personal identity. Mentors provide support that encourages reflection and resilience during these developmental processes.
Educational leaders who prioritize mentoring relationships help create learning environments where individuals feel supported and motivated to pursue growth. Such environments encourage collaboration, innovation, and service qualities essential to addressing the complex challenges facing contemporary educational institutions.
Future research in educational leadership should continue exploring how mentoring relationships influence leadership development and student success. As educational institutions increasingly recognize the importance of holistic development, mentoring will likely remain a central strategy for supporting both academic achievement and personal transformation.
Ultimately, mentoring represents one of the most powerful tools available to educators seeking to foster learning and human development. Through intentional relationships characterized by encouragement, reflection, and shared experience, mentors help individuals develop the confidence, skills, and leadership capacity necessary to pursue meaningful goals and contribute positively to their communities.
Together, the theoretical perspectives, mentoring experiences, and institutional artifacts presented in this paper demonstrate how intentional leadership practices can foster learning and human development across multiple educational contexts, thereby illustrating competency in Competency 1C.
Competency Evidence Summary: Demonstrating Competency 1C
Competency 1C requires educational leaders to demonstrate the ability to understand, assess, and foster learning and human development within educational environments. The reflections, theoretical discussions, and professional artifacts presented throughout this paper collectively demonstrate competency in this area by illustrating how mentoring, coaching, and instructional leadership practices can intentionally support intellectual growth, leadership formation, and personal development.
First, this paper demonstrates competency through extensive professional experience working with learners across multiple developmental stages. My 17 years of teaching at the K–12 level and 7 years of teaching at the college level have provided opportunities to observe how students develop intellectually, socially, and emotionally within educational environments. 
These experiences allowed me to recognize developmental patterns in student motivation, identity formation, and academic confidence. Through classroom instruction, coaching relationships, and mentoring conversations, I developed strategies to support students as they navigated challenges in learning and leadership development.
Second, competency in learning and human development is demonstrated through mentoring and coaching practices that intentionally support student growth. Over the past eleven years, my work mentoring coaches, staff members, and students through Korn Ferry leadership development programs has involved guiding individuals through reflective learning processes that strengthen leadership capacity and professional identity. 
Mentoring conversations within these contexts frequently focused on helping individuals interpret experiences, identify developmental challenges, and develop strategies for growth. These mentoring relationships illustrate how educational leaders can intentionally foster development through supportive dialogue and reflective practice.
Third, the artifact section of this paper provides concrete evidence of leadership practices that supported learning and human development within educational environments. The artifacts presented from Forest Lake Academy, Union Adventist University, and Walla Walla University demonstrate how mentoring relationships influenced student development across secondary and higher education contexts. 
These artifacts illustrate how coaching environments, research mentorship, leadership development opportunities, and service-learning initiatives provided experiential learning opportunities that contributed to students’ intellectual growth and leadership identity formation.
Fourth, this paper demonstrates competence by integrating theoretical perspectives that explain the developmental processes observed in these experiences. The conceptual framework incorporates insights from social cognitive theory, experiential learning theory, and reflective practice. 
These theoretical perspectives provide a foundation for understanding how mentoring relationships influence self-efficacy, resilience, leadership identity formation, and intellectual development. By connecting professional experiences with established educational theories, this paper demonstrates the ability to analyze developmental processes and apply theoretical insights within leadership practice.
Finally, the reflections presented throughout this paper highlight the importance of relational leadership in fostering learning and human development. Effective educational leaders recognize that development occurs through relationships characterized by encouragement, guidance, and shared experience. Mentoring relationships create environments where learners feel supported as they explore new ideas, confront challenges, and develop confidence in their abilities.
Together, the professional experiences, theoretical analysis, and artifact evidence presented in this portfolio demonstrate the ability to understand, assess, and intentionally foster learning and human development across multiple educational contexts. These experiences illustrate Competency 1C by demonstrating how educational leadership practices can support the intellectual, personal, and leadership development of students and emerging professionals.
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	Artifact
	Context
	Developmental Need Observed
	Leadership / Mentoring Strategy
	Developmental Outcome

	Student Athlete Leadership Development
	Forest Lake Academy (K–12 secondary education)
	Student athlete struggled with emotional regulation and leadership responsibility during competitive situations
	Mentoring conversations focused on reflective leadership, modeling team captain behaviors, and guided observation of peer leadership
	Student developed improved emotional regulation, leadership confidence, and was later selected as a team captain

	Academic Motivation Coaching
	Forest Lake Academy (K–12 academic and athletic environment)
	Student athlete disengaged academically due to low motivation and perceived disconnect between academics and personal goals
	Coaching conversations connecting athletic discipline to academic persistence, goal-setting strategies, and weekly mentoring check-ins
	Improved academic engagement, completion of assignments, and increased sense of responsibility toward academic performance

	Athletic Team Reflective Learning Sessions
	Forest Lake Academy athletic program
	Students experienced frustration after competitive setbacks and struggled to interpret failure constructively
	Facilitated reflective team discussions after competitions emphasizing learning from experience and collaborative problem solving
	Students demonstrated increased resilience, stronger teamwork, and improved ability to analyze performance constructively

	Undergraduate Research Mentorship
	Union Adventist University (higher education)
	Student expressed uncertainty about research ability and academic confidence
	Structured mentoring through research process, breaking complex tasks into smaller stages, providing reflective feedback
	Student successfully completed research project and presented findings, demonstrating increased academic confidence

	Leadership Mentoring for Student Organization Leaders
	Union Adventist University
	Students serving in leadership roles experienced uncertainty regarding decision-making and conflict resolution
	Faculty mentoring conversations emphasizing reflective leadership, communication strategies, and collaborative problem solving
	Students demonstrated improved leadership confidence and more effective team collaboration

	Research Development Mentorship
	Walla Walla University (higher education research environment)
	Student hesitated to engage in scholarly writing and research due to perceived lack of expertise
	Guided mentorship through research development process including literature review, analysis, and writing feedback
	Student completed research project and gained confidence in scholarly inquiry

	Service-Learning Leadership Development
	Walla Walla University service-learning initiatives
	Student reluctant to lead community engagement discussions due to lack of leadership experience
	Mentoring focused on leadership preparation, reflective dialogue, and guided participation in service-learning activities
	Student successfully facilitated community discussions and reported increased leadership confidence

	Professional Mentoring and Coaching
	Korn Ferry leadership development mentoring (11 years)
	Coaches and professionals navigating leadership challenges, identity formation, and decision-making responsibilities
	Structured mentoring emphasizing reflective leadership, adaptive leadership strategies, and professional self-assessment
	Mentees developed stronger leadership clarity, improved decision-making skills, and increased professional confidence

	Sports and Leadership Instruction
	Sports and leadership courses (7 years teaching experience)
	Students developing teamwork, resilience, and leadership identity through experiential learning
	Experiential learning activities combined with reflective discussions about leadership, character, and personal responsibility
	Students demonstrated improved leadership awareness, teamwork skills, and ability to reflect on personal growth



The artifact evidence table above summarizes key mentoring and leadership experiences discussed throughout this paper. Each artifact illustrates how mentoring, coaching, and instructional leadership practices supported learning and human development across multiple educational contexts. These examples demonstrate the practical application of Competency 1C by showing how developmental needs were identified, addressed through intentional leadership strategies, and evaluated through observable outcomes.


